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ABSTRACT

This research was conducted in four schools derdankth in the technology villages of Hawassa Unsitsy
namely: Hagere Selam, Melga, Leku and Wondo GeRnietary Schools. The study required one academnst. yhe
major objective of the study was to investigate phactices and challenges in enhancing female stsdgerformance.
The research was designed in conformity with theciples of mixed approach. The main reason wd#l i the gaps in
both research designing models. The major reseaalk used to collect the data were classroom whtens, semi-
structured interviews conducted with both Englisachers teaching the language from Grades 5_8esnald students
learning at the same grades level in each of thealc Moreover, as ample test scores achieved il students in
English test in each school were analysed andprgted in comparison with the achievements attainethale students
Accordingly, the results from the observations sbdwhat the performance of female students washessmales. As the
data further indicated, only 26.31% of the femail@lents raised up their hands to answer the Entgather’s question in
the class in contrary, among male students, 43.6f ¥hem were willing to answer the same questioariiyy group
discussions, similarly, the participations of feeatudents were not as active as males. Many reonalé students were
reticent while various group discussions were gaingn the class. The results both from the semictired interviews
and the analysis of sample test achievements, dgdme token, revealed that most female studerfisrpmed less than

males. Nevertheless, the overall effort and peréoee of female students was not disappointing.
KEYWORDS: Achievement, Gender, Performance, Special Support

1. INTRODUCTION
1.1 Background to the Study

Throughout history we observe that the biologidffecences between men and women have given rigevdo
main dichotomies: different aptitudes in the twaeseand the establishment of different roles, noamg behaviors for
each of the sexes, which frequently are disadvaoiagto females. In this context, the word gendfars to the different
types of beliefs, attitudes, patterns of interattimd motivations towards both sexes in the teadlearning of foreign

language.

Every discipline is subjected to gender issuesctlireor indirectly. That is why Sunderland (2000720n her
research study states the case in a single sentddtdeaching takes place between gendered sthjetVhen we

examine recent studies conducted in the area, afidbem give more attention to the context of laaqggi classes since
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language is the main tool to transfer knowledgenfame source to another. It is both an instrumé&onbmmunication and
knowledge of the world around us. By means of laggy we shape our view of society, we organizekoowledge, we
learn new things and, above all, we assimilatentirens and social patterns of our community. Imiisshell, language has

a strong connection with gender and other socsalkis in any society.

In our contemporary world, gender has become amnaosieing principle of a large number of foreigndaage
instructions across the world though it is stipainful challenge which has not yet been uprootemhether. Due to the
ever growing severity and complexity of the issma@&umber of international and national organizatiare mushrooming

at an unprecedented rate to negotiate gender ilisBrigagnguage teaching/learning contexts.

Foreign language teaching/learning achieves it$ whan a strong foundation is laid at lower gratbesl. The
belief is that when the teaching/learning is propearried out at the lower grades level, it isyesenrich the students’
thinking capacity and make them effective learratsr at higher level learning institutions Stroritcet al. (1998).As
contemporary studies report, a large number of festaidents, especially in rural areas, learn thgligh Language being
with in difficult situations though some governnmenih different developing countries including Efhie are taking
various remedial measures to reduce the degreardship. The studies further reported that the rityvef the problem
often aggravates more severely when we go dowrwed grades as there are many more factors whietctaheir
English Language performance. Owing to this, fenstdelents at these grades level, need special guppm the school

management, the community and the English teat¢berspe with the challenges and succeed in leathieganguage.

Consequently, the present researcher is deterntmezbnduct a study which investigates the practaed
challenges in enhancing female students’ Englisigbage skills with particular reference to foummaiy schools at first
cycle level in Sidama Zone, namely: Leku primanh&ud, Wondo Gennet Primary School, Melga Primarjiddt and

Hagere Selam Primary School.
1.2 Statement of the Problem

Failure or success in second/foreign language ilegiis not only determined to a great extent bydhality of
teaching methodology or competence of the teachealso by other factors such as attitude towasdslgr , the social
context in which the learning takes place and daghing materials used in the teaching/learningge®. If, for example,
an English teacher relegates the role of genderefgiressions to lower rank, then there will notdmebt that female

students show less motivation to learn and deviglep English Language skills.

As we understand from various literatures, fordamuage learning and gender have not yet achiavesttled
pedagogy. The field itself is still young. Moreoyitiis extremely fast-moving and vast thus itl&lbenging to confine the
scope of gender in language pedagogy. In this dedanrlich, (1997) remarked that gender is notdixmit a dynamic
construct, which is always in progress, and, asres@quence, it may be challenging to control imtligl variables, the
contexts and situations.

These days there is an axiom which has got wideemance that unless female students are providgd w
special supports in foreign language classes wiey dare at lower grades level, it will be cumbersdor them to work

hard and improve their language skills when théy g@condary schools or colleges.

The present researcher, as instructor of variousses at Hawassa University and other higher uistits, he

repeatedly observes that female students who coone the country-side (rural areas), under mostuairgtances, have
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very limited participation in the class. Furthermobased on his investigation on the continuousfiaatiachievement test
results of various courses that he offered to stisdef various departments, mostly female studémise who come from
the rural areas are less achievers than their coaieter-parts. Even after he motivated them redesly to work more and
achieve better results, most of them were in atijposhot to producea word freely either orally oniritten form. When
he sometimes asked them the factors which wer@ns#ige for their reservation, majority of thempesded that they did

not get sufficient support and encouragement attaywades level to freely express themselves ihss.

Thus, it is with this view that the researcheriggered off to conducting this study which aimédnaestigating
the practices and challenges in enhancing fematiests’ performance in English classes at Gradésth Sidama Zone
in the above four schools selected for this stéagordingly, this research attempts to answer titleking basic research

guestions:

* How is the performance of female students in Grédes in English classes as compared to their calater-

parts?

» Are there tangible supports (affirmative actiongjch target at scaling up female students’ leaygarformance

in English classes at lower grades level (5-8)?

 What are the major factors, if any, that contribtdefemale students’ lower performance as compéoettheir

male counterparts?
1.3 Significance of the Study

The findings of this research will help specifigalitachers who are teaching the English Languagm fr
Grades5__ 8. After they go through each findinghim $tudy, they can examine their strengths and nessles so that they
will take remedial measures that they think arerappate in further enhancing female students’greenfances. The second
beneficiaries who can make use of the findingshf $study are English Language textbook writerseWthey revise the
current textbooks in use or when they develop ne@spthey can give more attention to gender-bisegliage items and
contents. Thirdly, the findings might help instruct at colleges of teacher education by furthertiatp them to give
serious attention to gender issues in their cutrmouand lectures. Finally, the study may help ddci start to other

researchers who have interest to conduct furthelies in the area.

1.4 OBJECTIVES
1.4.1 General Objective

The major objective of the study is to investigtte practices and challenges in enhancing the peaface of

female students at Grades 5-8 in English classes.
1.4.2 Specific Objectives
The specific objectives of the study are to:
» examine the performance of female students iniEmglasses as compared to their male counter-parts

» explore tangible practices (affirmative actioffilamy, which target at supporting female studenttheir English

language performance at lower grades level (5-8)
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» identify the major factors, if any, that contributefemale students’ lower performance as comptredeir male

counterparts

2. MATERIALS AND METHODS
2.1 Description of the Study Area

Four of the schools are found in the districtseztinology villages demarked by Hawassa University.
2.2 Study Subjects

The major subjects of this study were Grade (54#)lEh Language teachers who are teaching the &gggin
the aforementioned schools located within Hawassaddsity technology villages and female student® are attending

their education in the same schools, grades angrggbical location mentioned above.
2.3 Study Design

This study is designed, by and large, qualitativ&lye main reason was that in the contemporarabkgcience
research studies, while studying practices, meaniclgssroom behaviors and experiences, qualitegisearch paradigm
is more preferred to other research models. Fos#ke of triangulation, however, quantitative datae collected from

sample scores students achieved in English tes@adn school.
Sample Size and Sampling Procedure

There is no fixed way to determine the sample sizthe population in qualitative study. These ddymyever,
most qualitative researchers follow the widely gted model of data sampling known as data saturg@i@umur and
given (2008). In determining the number of schawfsch were used as research site, however, sinapldom sampling
technique was used. Accordingly, four schools weslected among those schools demarked within Hawdessersity

Technology Village.
2.4 Study Methodology

After the researcher had decided on the numberchbds which involved in this study, he conducted
observations for a fortnight in one English teathelass in each school, totally 4, when they weaeching English in
Grades 5 8 .Furthermore, 4 of the English teachdrose classes had already been observed and 4thaglish
teachers who were selected through data saturatadel, totally 8, were invited for semi-structuriederviews. In the
same way, 3 female students from each school/ytat&@, were selected and an interview was conduuiighl each of

them.

The major research tools used to collect data wavservations, semi-structured interviews and sarspbres

female students achieved in English tests.

The major reason for using observation was thiattie systematic description of events, behavimg, artifacts
in the social setting chosen for the study. Thusnabled the researcher to capture the existingt&ns in various classes

in the form of written photograph.

As a result the researcher developed 12observeltieok-list items which helped him as guiding frarogwand
observed each event in each selected English téadtesses. During the observation sessions, ehtie activities was

tape-recorded as this could make the data analiysjder.
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The rationales for analyzing the female studentgjliEh test scoreswasto examine their level ofqrethnce as
compared to their male counter-parts. In like manthe researcher randomly selected one sampledests from one of

the schools and analysed the performance of festatkents viz-a-viz the performance of male students

The principal purpose for conducting the semi-gtred interviews with English teachers was to wetiife data
secured through observations and analysis of festatients’ sample test scores. Furthermore, iteldethe researcher to
probe into the deep inside insight of the respotalabout the real practices and challenges facashlmncing female
students’ performance in English classes. Wherirttegview was going on, though moving to and frosvpessible, the
researcher used interview guide which helped hinc@mpendium or topical trajectories in collectirge trequired

qualitative data.

Conducting semi-structured interviews with fematadents was essential because firstly they arefitbe
addressees of the problem; thus, it is they whogiem the real information about themselves. Selyptkdey have their
own experiences and insights into the teachingilegr of any subject as teachers have. Consequertdlylucting
interviews with them helped the researcher geth&rtinformation that would not have been easilyuset through
observations, scores analysis or teachers’ intas/igherwise. To achieve this, the interview itemgse first designed in
English and then were translated into Amharic. Vehtre students were thought to have difficulty mderstanding

Ambharic, the items were also translated into Sidaersguage as well.
2.5 DATA MANAGEMENT AND ANALYSIS

2.5.1Discussing the Observation Data

In analyzing the observation data, the researdrsrtfanscribed the data that had been recordedtlire audio-
tape-recorder onto blank sheets of papers. Sedbrdlessons that were conducted in each period digided into
different categories following the qualitative degtion model suggested by Seidel and Kelle (19€a)h category was
then subdivided into various themes and sub-theriemlly, the researcher described, interpreted disdussed the

implication of each theme in line with the reseagclestions stipulated in this study.
2.5.2Discussing the Semi-Structured Interview Data

Todiscuss the interview data for this study, thetfstep was transcribing the responses from the-tacorder
onto blank sheets of paper. After the data wer@gmng transcribed, the next step was coding thpamses to identify the
emerging major and sub-themes. Finally, each theasediscussed in the light of the research questi@signed in the

study.
2.5.3Discussing the Scores Students Achieved in Hslp Tests

First, the scores were grouped into different aatieg, that is, the number of both male and fersaldents who
scored <5,5 7 and 8 10 out of 10%. The reseathbe counted the number of students in each randerecorded it
into the table. Having done this, the number ohtfemale and male students in each range was dedvieto percentage

and finally the result of both genders was comparrediexplained.
RESULTS

On the basis of the results obtained from the ofasien data, almost all English teachers, teacttieglanguage
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from Grades5_8, were treating female student cously and motivating them as much as they couldctde up their

classroom performance.

When the performance of female students during @miscussions was evaluated, a few of them wemdyfre
participating with their group mates. A large numbgthem, however, preferred reticence. As theaesher continued his
observation, he saw female students who were gietione and the English teacher was also groupieig bhased on their
sitting arrangement without mixing them with matesdiscuss the tasks given to all groups. Besidethis, the same
teacher was observed using few gender-sensitivessipns while he was treating one female studéotavrived late for

class.

Most English teachers were giving special suppoféemale students to enhance their class perforendnoagh it
was not sufficient. For example, when one of thglish teachers gave a lot of homework, he askedsthdents,
especially, female students, whether they haddeifi time to do it. When the response of some fesiadents was “no”,
he was advising them how to manage their time amé\wkry activity on time before coming for classorgbver, few
English teachers were giving tutorial classes todke students through consultation with the managerhody of the

school and the female students’ parents.
As the data from the sample test indicated, ferstaldents’ performance was lower than males.

Most English teachers except one did not use gewfair expressions while they were explaining easi

lessons in the class.

On the basis of the results from the interviewutito majority of them believed that giving speciapgort to

female students was essential, they could not imie it due to time-constraint.

Most teachers reported that they did not have dafit awareness how to avoid gender-sensitive egjmes

either from their oral or written English.

The educational status and the economic statuseoparents had serious impact on the overall pedoce of

female students in English classes.

Most female students had the belief that theirscfgerformance in English class was lower than medes result

of luck of support from both their English teachansl parents.

All females were of the belief that getting spesiapport from their English teachers, managemedy land their
parents is of paramount significance in enhandiedy tEnglish skills until the existing socio-culéiconcept of the society

changes.

The major factors which affected the performancteofale students were: the attitude of female sttsdwards

themselves, attitude of some male students, lagkodss to affirmative actions, family background eime-constraint.

Depending on the results obtained from the residltshservation, sample English test scores and-stmgtured
interviews the performance of female students, hy k&arge, was lower than males though there wengespromising

efforts which marked the improvement of the exgticenario.
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4. DISCUSSION
4.1Discussion of the Observation Data

4.1.1performance of Female Students

The first criterion that the researcher used inwating female students’ performance was theirllefelassroom
participations during questioning and answerinthanclassroom. In this regard, as the data shotheit,performance was
lower than males though there are promising efflartameliorate the situation. As the observatiota darther indicated,
more than 90% of the English teachers were tredéingle students courteously and motivating thelamtkessly to help

them perform better in the classroom.

In English teacheisclass, for example, there were 19 female and 3% mstudents. In the middle of his
discussion, when he asked a question, 5female 4mdale students raised up their hands to answefquaistion. After he
had gazed at the whole class, he gave chance fenadlle students to answer the question and 3esh tAnswered it
correctly. Among the 14 male students who raisedhgir hands, he gave chance only to 3 of themtadof them

answered it correctly.

As the above data demonstrate, the English teashsrgiving more attention to the participation efmfle
students. Moreover, he had never been stultifyimgetffort of the female students even if their aarswas wrong. When
we examine the above teacher’'s approach to feedpamksion, it confirms with the principle of modehumanistic
approach to foreign language teaching. Accordinthi® approach, students (especially female stsjieletarn better and

improve their skills when they are motivated foeexthing that they do, including the errors theynoait.

When we look at the same data with some details, éasy to realize that only 26.31% of the fenstiglents
raised up their hands to answer the English te&chjeestion. In contrary, among male students, 48.&vere willing to
answer the same question. This implied that mastfe students were still suffering from xenoglos$sipa to participate
freely in the class. Of course, it is difficult ¢onclude that all students who remained silent wetecapable of answering
the question asked. The argument is that at lesdinfy free, raising up hands and saying out samgtim the class

confidently is one of the indicators of good penfiance.

The second type of activity the researcher usddraale students’ performance evaluation was grasgudsion.
In four of the schools, the researcher observeglifat use of group discussions as one means dfitgamethods. When
the present researcher was moving around each grodipbserving the performance of female studéinésigh a large
number of female students preferred reticence,dethem were freely sharing their ideas to the otireup mates. Each
English teacher in each school was also movingutjitoeach row and giving help to any group whichunegl his
assistance. Nevertheless, one thing that the @wsaidentified as pitfall was that in one of theheols, the female

students were sitting alone and were made to f@t®erbgeneous groups to discuss the task providia tolass.

Regarding this point, as language teaching pedtigngiadvise us, mixing the sitting arrangementafes and
females is of several advantages. One of theneiatmiliarity that they develop with their male st Secondly, they can
have opportunity to share experiences and underseath other’s’ problems. Hence, though giving dem is

commendable, considering the other side of theemprence is a non-negligible matter.
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4.1.2. Giving Additional Support to Female Students

Regarding the English teachers’ Endeavour in ernihgrnfiemale students’ performance, one of the biable
examples was the event observed in one of the Eketected as research site for this study. Aetie of his class, the
English teacher gave out the corrected test papahe whole class by calling their names. He ttedled the name of few
female students and asked them to meet him int#f&aom right after class. As he left the roonfpllowed him and
asked him to tell me the reason why he needed fliensale students. He first chuckled and then arsavery question by
asking me another question: “After either the rssof a test or examination have been distributdt, do you think can a

teacher invite certain students for discussion regely?”

No sooner had he paused his question, all studegtssted to report to him at staffroom came amcbsoded
him. He immediately began to ask them the reasdnsthey could score least marks in the test. Eijlihem gave him
their own reasons. After listening to their answaitentively, he asked each of them to come widir tharents before the
next class time. When the present researcher dskethe reason why he decided to make the studwimg their parents
to him, he answered saying, “I will show them tkeuits of their daughters and discuss the way ge¢pupport from me
and the parents as well. Then, | will prepare nfygegive them supplementary classes by arrangomyenient time.”
From the above practice we perceive that the Emggiacher was determined to give special suppderale students and
improve their English Language skills. This praetimplied that there is really bright feature ta e@male students who

are living and learning in rural area of the zone.

The other worth mentioning practice the researchserved in Teachers English class was that when hegave a
lot of homework, he asked the students, especiaigale students, whether they had sufficient timeo it. When the
response of some female students was “yes”, headrsing them how to manage their time and do esetiyity on time
before coming for class. Moreover, as he personaftymed me, when some female students were ipatate situation
to handle their lessons due to over houseworkahecttheir parents and conducted discussionstivén placing himself

just like one of the family members. Through suffbrg he said, he achieved observable and measigreasults.

In the same teacher’s class what the researchenausas limitation during the second round legg@sentation
was that he was giving the responsibility of conadiion only to male students during group discussidhere were six
groups to discuss the lesson entitled, “Historants”, on page 65.In each of the group no fersmldent was assigned
to chair the group discussions and report the t®4al the class. Even if sometimes male studente g far better
performers than their female counterparts, givimgdpportunity of chairing the discussions helpsdte students exercise
leadership. Though some of them show shyness atmhiiidence, the teacher needs to encourage therfobow up their

progress from time to time because school is tisé flace where foundation is laid for every loifig tareer in the future.

In T,English class, the teacher was motivating the fensalidents to perform well. However, he was a bit
impolite while he was treating one female studenbwame late for class. Here below is the reahsin that took place

on the scene.
T: Where were you? You are too late.
ATPHCAULGATT, ACGFLaoIPNF-HA A 1D AAA N-IPE a0 FEIOC 7 B 5 ICA L IPAIP: (VO s DD ARFT0,7 (1 DR,

Why do you disturb us? Haven't | said late commgirohibited? Of course, for females the hourshefday are

not enough: Were you cleaning the house or derithiegcattle out from their pen?
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S: After a long time of silencei@zah% e My father sent me somewhere.
T aean!Get in! Annoyingly

When we observe the above teacher’s way of treatisglate coming female student, he was not caiieful
selecting gender-fair expressions. In further aziaty the data we see that the teacher was of titedat that being busy
with house activities is a gift given only to fematudents. Moreover, he was of the conviction ¢kegtning the house and
deriving the domestic animals out of the housecargventionally accepted female’s duties. From theva classroom
episode we understand that the English teachenatidjive due respect to the late coming femaleestudHere, what is
heart-breaking is that if the educated person itiraediate role person of the students) thinks tike, what is expected
from the large section of our society which has hado far sufficient modern education? Still aiso¢xpected from all us

concerned.

In the same teacher’s class, the researcher olodsanather mistreatment when he was giving feedbaé&male

student’s oral answer to the question he raisednfese clarity, let us see the following classrogpisode:
T: What is the past tense form of “draw”?
S: drawed
T: no, NO...ONA22i@-CY 201 10 AFMTEI77AT 1D~
How many times did we learn this? This means, ymt dtudy!

The above data showed us that the English teachsmat courteous in giving feedback tothe femaldestt’s
attempt during the questioning and answering sassidhe class. As it is known, a teacher shoult alvays expect
correct answers from his/her students. Whatevesrerare committed, the best approach to feedbaokigion is
respecting the students’ attempt (especially ferstildents), motivating them to learn from theiroesrand improve the

status of their learning from time to time.
4.1. 3usinggender-Fair Expressions

Based on the observation results, majority of thglish teachers, except one of them, did not ugpeessions
that offend females. Nevertheless, one of the BEhgéachers used the following discourse which trigh be confortable
to female students He used the discourse when ketegaghing simple present tense. He wrote it orbthekboard as

follows:

“I live with my sister. She always makes deliciofaod for me. She is also very good at cleaning bmise and
washing clothes.”"When we look into the above discourse, the contemin the housework share of his sister. She is
responsible to make delicious food, clean the haumskwash clothes. This implied that females anayd responsible to
discharge responsibilities which have connectioth Wibuse chores. This type of attitude can devétepunderstanding

that females are always needed to give housewaovicedo males.
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4.2. Discussion of the Sample Scores the Studentsafned in English

Table 1: Female Students Viz-A-Viz Male Students’ &mple Test-Scores in English

Female Students’ Results out of 10% Male Students’ Results out of 10%
School Total no. of Total no. of Male
Code Grades Fe_male Students | <5 | 5--7 8-10 Studentsinthe | <5 | 5--7 | 8-10
in the Class Class

01 5 14 6 5 3 29 10 13 6
02 6 19 7 8 4 29 9 12 8
03 7 11 3 5 3 32 11 14 7
04 8 14 7 5 2 31 12 11 8

Total 58 23 23 12 121 42 50 29

The above table showed that 39.65% of the totalbheurof female students scored< 5 in the test ratedf 10%.
Among 121 total number of male students, howevef34 of them scored < 5.This result implied tha ttumber of
female students who scored below pass mark excewdidstudents by 4.94%.When we examine the seeomge of the
scores, 39.65% of females scored 5_7. In con#ds82% of the male students was within this rafdps result revealed
that the number of male students who scored 5 céegled that of females by 1.67%. When the thirdgmay of the
scores, (achieved between 8 10), which had beesidmyed, very good, was analyzed, 20.68% of theafe students
were within this range whereas the number of maldents with in the same range was 23.96%.Theseadgtin take us

to the conclusion that female students’ performandbe sample test was less than males.

Based on results obtained from the three of thduatian areas, that is, participation in the claesns,
participation in group works and scores achievedlassroom tests, the performance of female stadeas lower than
male students though the difference was not thathnalarming. The final implication is that femakedents still need

more support from all bodies concerned.

4.3. DISCUSSION OF THE INTERVIEWS CONDUCTED WITH EN GLISH TEACHERS

4.3.1 Performance of Female Students in the Class

Among 8 respondent English Teachers, 3 of them8{8y.had the opinion that the performance of female
students is not less than their male counterphrttheir opinion, these days it is hardly possituefind a timid female
student who refrain from expressing herself in E&igin the class despite scarcity of language. @rike respondents, for
example, expressed his view saying:“The traditiaa bompletely changed. Sometimes, as | see in asg,cfemales are
more courageous and fast in responding to varicalsquestions and other class discussions.” Thgeabpinion revealed
that female students did not have a problem of iegelebies in participating in the class, so tipeirformance was almost
equal with male students; even under some situgtias they further explained females were more agmous and
performers than their male counter-parts. The oshezspondents (62.2%), however, were of the opitiat still in the
contemporary English classes; female studentshareittims of xeno-glosso-phobia. One of the reggats, for example,

forwarded:

To tell the truth, nowadays, there is improvemeith wegard to female students’ performance in thess.
However, due to cultural domination established lfamg years across the country, most female stsdbave not yet
emancipated from the stumbling block. When theitiggpation is compared with male students, stikte remain a lot to
be done. As | can see from my every day experi¢gineg,are not willing to discuss in groups in Esgli Even when |

encourage them at least to say out whatever thay rigostly they are not willing. They bend theicksedown and prefer
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to remain silent.

This opinion disclosed that still the performanddemale students in English classes is constrametbts of

challenges. Thus, much more work is still requieedhange the situation.
4.3.2 Especial Support Given to Female Students

Based on the data obtained from the respondentd,tBem expressed that they attempted to supporalée
students to improve their learning performance.d&@mple, one of the English teachers said, “Imgkhing | do either in
the class or outside, | take the issue of femaldestts into account because it is me who shoulkhhguard in combating
the problem.”Majority of them (5 of them), howevhlgd the view that though they were of the belef @giving special
help to females is essential, they could not dfmiitvarious reasons. This data disclosed that ritgjof the English
teachers were unable to give special support t@lestudents. Thus, it is possible to deduce thaiafe students had

problem in competing with their male counter-parts.
4.3.3 Using Gender-Fair Discourse

Each of the respondents had his/her own differémcesponding to the item. Rgsffor example, forwarded that
he did not have ideas how to avoid gender-biaspcessions. As he further explained, he often teatdwsons which have
already developed in the textbook. Whether the rizdéehave deficiency in treating both sexes eguadinot was not his
concern. Respwas of the view that it is not the expression Whsbould be taken as a point of argument but theepéion
of every citizen who believes in justice and edyaln his detailed explanation he said “...eveniisldy most expressions

are represented in masculine form.”

Respin contrast was of the opinion that he knows hovatoid some expressions which are gender-biased. Hi
problem is sometimes it becomes boring to use akzdtion. As an example, he cited the followingaemle: Every
teacher should appear in the meeting place on ftiivehe/hecomes late, it will disturb the continuation o&tmeeting.
Hence, for everyone, punctuality should tie/her personal quality. If, howevehe/shehas faced a personal problem,
which is beyondhis/her capacity....... The above responses suggested that) wgnder-fair expressions in various

discourses is still a challenge for many of thelEhgeachers.
The Major Factors Contributing to Female Students’Performance

A thorough analysis of the data identified thedwaling major constraints as hurdle to the succegsftfiormance

of female students in English class.
4.3.4. Family Background

Most respondents had the belief that the cultwagnomic, and educational status of the parentsstiaag
influence on the overall performance of female stid. In their detailed explanation they stated thvader many
circumstances, those female students who come foomomically high strata and educated families rBu@stly
competent, free and active to express themselvabeinclass. The reasons are, as they further egulaiwhen the
economic status of the family is high, female shideget more free time to concentrate on their ecea activities
because their parents can hire house workers wher ¢be activities around the house. In the samg ttese female

students who come from educated family grow up witlfair and free family management policy so ttrety become
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confident to involve actively in different particory activities. As the teachers witnessed froeirthersonal and practical
observation, most female students who suffered faoixiety and low level of performance were those wbme from

families who have not yet got modern educationeswhomically at lower status.
4.3.5. Attitudinal Problems of Some Male Students

The other constraint mentioned as one factor forale students’ low performance in English classas the
attitude of some male students towards female stad©ne of the respondents, for example, explamsdxperience

with a substantive example as follows:

Still there is a problem to accept the equalityfevhales with males. When, sometimes | assign rdgrgkito do
an assignment in groups, some male students diikedb work with female students. Their main reaguat they give me
is that most of them do not contribute significantl solving the problem. All the burdens fall oalenstudents’ shoulders.

Thus, mostly | force them to work together by adgithem strongly.

From the above data we see that the problem ofeagerdisparity is a critical problem which needstlier

awareness raising effort so as to enhance therpaafwe of female students.
4.3.6. Time-Constraint

Almost all the respondents strongly explained ttiety carry 25 30 periods per week along with tests
examinations, assignment items preparations, dwrscand participations in various co-curriculaidamanage mental
activities both in the school and in the communiitytheir detailed responses they stated thatve gpecial support to
female students along with the above duties, timméhé most crucial requirement. In their final staént all of them
consentaneously remarked that giving special sugpdemale students without time is unthinkableré] the researcher
wants to suggest that reducing the number of pertod20 per week is one way of facilitating sitaat for female

students to get special support from their Engksithers as every activity is dependent on timéadoitty.
4.4DISCUSSIONS OF THE INTERVIEWS CONDUCTED WITH FEM ALE STUDENTS
4.4.1. Academic Performance of Female Students

Based on the data, 8of the female respondents (6d#itted that they were not academically perfogragually
with their male counter-parts. In their detaileglexation, they stated that in most cases it isssatho scored highest
results. The other 4respondents (33%) had the apithiat their performance in English class was kequadetter than

males.
4.4.2. Attitude and Access to Special Support

All of the respondents believe that special supgaifirmative action) is an important practice winican help
them cope with various challenges they have beeinddor long period of time. When the present agsker asked them
about its disadvantage in curtailing their own cdtmmnt to struggle and catch up with males, thegpoaded
unequivocally that it does not reduce their straggitil the situations are ameliorated for themlinh to this, one female

student explained its significance as follows:

Among all athletes, who have got equal trainingyrie of them could not succeed, the decision otdeh is

undebatably to give especial further support tot ththlete and make him/ her equal with others. dndsing, no one
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complains against the support provided to the athlén like manner, we females need such kind @bt until we are

fully self-sufficient.

From the above data we see that female studentsirigan the grades mentioned above need affirmatistion

until the dominations they have had undergone digig and build their own capacity.
4.4.3. Attitude of the Family towards Females

Three (25%) of the respondents explained that théynot have as such severe gender-discriminatidrome.
Their fathers and brothers were of level-headeitudé towards females. The other 9 (75%) of thepaedents, on the
other hand, were of the view that still they argpmblem with regard to fairness in treating botétxes. Most of them
disclosed that the duty of cooking food, carryimga#l babies and arranging the house furniture asstrfrequently the
duties given to females. One female student, famgte, expressed her complaint saying:” After wd fiaished our
house work, males had right to go out and playidetantil it gets dark. We females, however, arestiycallowed to talk
with females in the homestead or females livingyvaose to our house."The above data showed tharityaof female

students had more housework burden than their coaleterparts, especially in the rural areas.
4 5. CONCLUSIONS

* Based on the observation data, most English tesahere encouraging female students to participetieedy in
the class. Nevertheless, most female students weteperforming well in the class due tosocio-cudtur

dominations and classroom constraints.
« Almost all English teachers had interest to givecsgl support to female students despite time ggarc

* In some schools, English teachers did not considemoral value of female students while organizhrgywhole

class into groups for various class activities.

* Majority of the English teachers, except one ohthdid not use expressions that offend femalesenthiéy were

explaining lessons in the class or ask questions.

« When the scores the female students achieved irsdhaple test are examined, male students werer bette

performers than females.

« Many of the English teachers disclosed that thelyndit have sufficient knowledge how to avoid gersharsitive

expressions either from their oral or written Eslgli

» The major factors which affected the performancgeofale students were: the attitude of female sttsdwards

themselves, access to affirmative actions, famalgkiground and time-constraint.

* Finally, based on the discussions of the data feach research instrument, the performance of festatients

was lower than their male counter-parts thoughetl@re promising efforts to change the existinggagions.

4 5. RECOMMENDATIONS
On the basis of the findings in this study, théol@ing basic recommendations were forwarded.

e The school management should always consider thtsthig of a large number of female students anhlidecit
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as one of the top agenda of the school managemdstaction plan. To this effect, it should comtusly follow
the performance of female students and hold dismssvith English teachers and the parents of feraldents

to enhance their performance in English Language.

* The school management needs to reduce the numlpariofls English teachers hold per week at leag0te-
25and look for mechanisms in which they can getumemation for the support they give to female sthislet

their spare-time to augment their performance énléimguage.

» English teachers need to come together at departenar and hold discussions at least twice a s@anés come

up with the remedial solutions that help femalalstis increase their performance in English classes
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